TEACHER
YAVAPAI COUNTY TEACHER PERFORMANCE EVALUATION SYSTEM 2012
BASED ON THE ARIZONA FRAMEWORK FOR MEASURING EDUCATOR EFFECTIVENESS
The Teacher Evaluation forms and process are designed to meet the criteria described in ARIZONA REVISED STATUTE 15203(A)(38) The State Board of Education shall...”adopt and maintain a model framework for a teacher and principal evaluation
instrument that includes quantitative data on student academic progress that accounts for between thirty-three percent and fifty
per cent of the evaluation outcomes and best practices for professional development and evaluator training. School districts and
charter schools shall use an instrument that meets the data requirements established by the State Board of Education to annually
evaluate individual teachers and principals beginning in school year 2012 – 2013.”
The goals of this document as well as the Ar izona Fr amewor k for Measur ing Educator Effectiveness ar e:
• To enhance and improve student learning;
• To use the evaluation process and data to improve teacher and principal performance;
• To incorporate multiple measurements of achievement;
• To communicate clearly defined expectations;
• To allow LEAs to use local instruments to fulfill the requirements of the framework;
• To reflect fairness, flexibility, and a research-based approach;
• To create a culture where data drives instructional decisions.
• To use the evaluation process and achievement data to drive professional development to enhance student performance;
• To increase data-informed decision making for students and evaluations fostering school cultures where student
learning and progress is a continual part of redefining goals for all.

The evaluation instrument (the what) identifies those aspects of a teacher’s responsibilities that have been documented
through empirical students and theoretical research as promoting improved student learning. In this framework, the complex
activity of teaching has been divided in to four domains modeled from Enhancing Professional Practice: A Framework for
Teaching by Charlotte Danielson. The evaluation process (the how) identifies critical components mandated by ARS 15203(A)(38) as well as best practices in evaluating teachers.
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The document begins with a yearly timeline to assist evaluators with suggested tasks to be completed during a teacher
evaluation cycle. Multiple classroom observations are suggested. The timeline should be customized for each teacher being
evaluated. This process is not to replace documentation for teachers that are on improvement plans. The timeline can be
customized to meet individual, school and district needs.
The evaluation form has three components. The first component is the teacher evaluation form and is designed to be used to
document evidence of the four domains from the Danielson model. Evidence could include, but not be limited to, classroom
walk through data collection, formal classroom observations, professional conversations and collection of artifacts.
Domain 1: Planning and Preparation
Domain 2: Classroom Environment
Domain 3: Instruction
Domain 4: Professional Responsibilities
The second component is the documentation of the quantitative classroom data on student academic progress that accounts
for 33% of the evaluation outcomes. A comprehensive guide for developing classroom level data elements is in the resource
section. The last component is a summary sheet. School-wide data should be considered when developing classroom level
data. The goals should be written in specific, measurable, attainable, realistic, and timely (SMART) format. Multiple data
sources should be utilized in developing the goals. The teacher goals should focus on a growth model for individual student
achievement.
The remaining documents are to serve as resources to the teacher and the evaluator that will enhance the evaluation process,
but are not necessary components to meet the framework requirements. For more information contact:
Yavapai County Education Service Agency, 8501 E. Yavapai Road, Prescott, AZ 86314, (928) 771-5344.
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Recommended

Teacher Evaluation Timeline
Multi-Obser vation
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AUGUST

Review Evaluation Document
Review Evaluation Timeline
Self Reflection
Classroom Walk Through

SEPTEMBER

Review Growth Model Points
Develop Data Collection Items
Set Goals
Develop Long Range Plan
Classroom Observation

OCTOBER

Fall Data Collection
Classroom Walk Through

NOVEMBER

Informal Progress Report
Classroom Walk Through
Classroom Observation

DECEMBER

Classroom Walk Through
Classroom Observation

JANUARY

Winter Data Collection
Mid-Year Progress Report on Goals
Classroom Walk Through

FEBRUARY

Formal Classroom Observation (if required by Governing Board Policy)

MARCH

Formal Written Evaluation
Contract Recommendation

APRIL

Spring Data Collection
Classroom Walk Through

JULY

Final Documentation for File
Goal Achievement
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Refer to Teacher Evaluation Data Sheets
Data Tab 1: Teacher Evaluation For m
Data Tab 2: Classr oom Level Data
Data Tab 3: Summar y Sheet
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TEACHER RESOURCES

A. Teacher Self-Evaluation form is designed to have the teacher review the four domains and reflect on how established the practices
are in their teaching. Once this has been completed and reviewed a professional development plan can be designed to meet the needs of
the
individual teacher.
B. Scor ing Academic Goals -- Classr oom Level Data rubric is a comprehensive guide for the development of classroom level student
achievement goals. AIMS results or future state testing results shall be used.
C. Pr ofessional Development Goals form allows for professional development goals to be documented after the self-evaluation has
been completed. The Arizona Framework for Measuring Educator Effectiveness states: ...and best practices for professional development
and evaluator training.
D. Teacher -- Student Achievement Goals form allows for SMART goals to be written assisting teachers and evaluators with meeting
the quantitative classroom data requirement on student academic progress that accounts for thirty-three percent per cent of the
evaluation outcomes. The form assists with determining if the goal has been accomplished, made significant progress, some progress or
not progress towards documenting individual student achievement growth.
E. Classr oom Level Data form provides a quarterly calendar documenting what types of classroom level data will be collected and
when. The form is a tool to document the data to be collected and reviewed quarterly and allows the evaluator and teacher to write in
different data collection sources. The 33% of the evaluation outcomes meets the requirements established by the Arizona Framework for
Measuring Educator Effectiveness.
F. Over all Domain Levels of Per for mance rubric provides the teacher and evaluator with a “big picture” view or summary of those
aspects of a teacher’s responsibilities promoting improved student learning.
G. Teacher Evaluation Rubr ic is the comprehensive guide clearly defining each domain. Each of the four domains of the framework
refers to a distinct aspect of teaching. There is a unifying thread that runs through the entire framework for teaching that consists of
engaging student in learning important content or standards.
H. Other -- Individual teachers, evaluators, schools and/ or districts may want to provide additional resources.
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A. Teacher Self Evaluation
The following self-assessment form is designed to help you reflect on areas, related to the Interstate Teacher Assessment and
Support Consortium (InTASC) standards and the four domains of Enhancing Professional Practices: A Framework for Teaching,
where you may want to focus your professional development efforts. You may use this information, combined with other sources of
data, to help you determine the focus of your professional development plan. Under each standard, please circle where you see
yourself: Not yet started (1) to well established in my teaching (10).
Interstate Teacher Assessment and Support Consortium (InTASC standards) and the four domains
of The Framework for Teaching
(1) Domain 1: Planning and Pr epar ation
• Demonstrating Knowledge of Content and Pedagogy
• Demonstrating Knowledge of Students
• Setting Instructional Outcomes
Not yet started 1
2
3
4
5
6
7
(2) Domain 2: The Classr oom Envir onment
• Creating an Environment of Respect and Rapport
• Establishing a Culture for Learning
• Managing Classroom Procedures
Not yet started 1
2
3
4
5
6
7
(3) Domain 3: I nstr uction
• Communicating With Students
• Using Questioning and Discussion Techniques
• Engaging in Student Learning
Not yet started 1
2
3
4
5
6
(4) Domain 4: Pr ofessional Responsibilities
• Reflecting on Teaching
• Maintaining Accurate Records
• Communicating with Families
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What professional development needs do you have?

• Demonstrating Knowledge of Resources
• Designing Coherent Instruction
• Designing Student Assessments
9
10 well established in my teaching

• Managing Student Behavior
• Organizing Physical Space
8

9

10

well established in my teaching

• Using Assessment in Instruction
• Demonstrating Flexibility and Responsiveness
7

8

9

10

well established in my teaching

• Participating in a Professional Community
• Growing and Developing Professionally
• Showing Professionalism

7

Not yet started 1
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4

5

6

7

8

9

10

well established in my teaching
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B. SCORING ACADEMIC GOALS
Classr oom Level Data
ACCOMPLISHED: The goal was designed to document growth in student performance. The assessment(s) used to document
goal attainment was reliable and valid. The goal was rigorous and realistic. Baseline data were used to determine the goal
and the anticipated growth. The goal was related to the needs documented in classroom and school level data. The goal
was individualized by teacher and was specific. Multiple indicators—such as teacher observations, assessments, class
assignments, etc.—evidenced attainment of the goal. The goal was deemed attainable, but not automatic. The strategies to
accomplish the goal required multiple activities over a period of time. Specific objectives were written to accomplish the goal.
The goal was written in specific, measurable, attainable, realistic, and timely (SMART) format. Multiple data sources were
utilized in developing the goal and the goal focused on a growth model for individual student achievement. The goal was 90100% attained.
SIGNIFICANT PROGRESS: The goal was designed to document growth in student performance. The assessment(s) used to
document goal attainment was reliable and valid. Baseline data were used to determine the goal and the anticipated growth.
The goal was related to the needs documented in classroom and school level data. The goal may have been individualized
by teacher and was specific. Multiple indicators—such as teacher observations, assessments, class assignments, etc.—often
evidenced attainment of the goal. The goal was deemed easily attainable, but not necessarily automatic. The strategies
to accomplish the goal mostly required multiple activities over a period of time. Specific objectives written to accomplish
the goal, and may have been written in specific, measurable, attainable, realistic, and timely (SMART) format. Multiple data
sources were utilized in developing the goal and the goal focused on a growth model for general student achievement. The
goal was 75-89% attained.
SOME PROGRESS: The goal was designed with limited alignment to growth in student performance. The goal approached
the needs documented in classroom and school level data. The goal was infrequently individualized by teacher and was
not necessarily specific. Fewer indicators—such as teacher observations, assessments, class assignments, etc.—evidenced
attainment of the goal. The goal was easily attainable, and possibly automatic. The strategies to accomplish the goal required
limited activities over a period of time. Specific objectives were written to accomplish the goal, but infrequently, or not at
all, using the specific, measurable, attainable, realistic, and timely (SMART) format. Fewer data sources were utilized in
developing the goal and the goal had limited focus on a growth model for student achievement. The goal was 60-74% attained.
NO PROGRESS: The goal was not addressed or little to no progress was made toward goal. Data were not documented and
there was no evidence of progress made towards the goal. The goal was less than 60% attained.
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C. Pr ofessional Development
Goals
Teacher:

Evaluator:

School:

Title:

Date:

Framework for Teaching

Performing
at
Expected
Level

Teacher Signature/Date

Goal (Standard or function)

Supervisor Signature/Date

Source: Enhancing Professional Practice: A Framework for Teaching by Charlotte Danielson
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D. Teacher Student
Achievement Goals
Goal #:

School Year:

SMART Goal:

Outcome:

Strategy/Intervention
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Activities to
Implement the
Strategy/Intervention

Evaluation

Timelines
Begin/End

Responsible Persons/
Updates
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E. Classr oom Level Data

Teacher:

Evaluator:

School:

Title:

Date:
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WINTER

SPRING

SUMMER
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G. Teacher
Evaluation
Rubr ic
DOMAIN 1: PLANNING AND PREPARATION
Component 1a: Demonstrating Knowledge of Content and Pedagogy
Elements: Knowledge of content and structure of the discipline * Knowledge of prerequisite relationships * Knowledge of content-related pedagogy

LEVEL OF PERFORMANCE
Highly Effective

Effective

Knowledge of content
and the structure of the
discipline

Element

Teacher displays extensive
knowledge of the important
concepts in the discipline and
how these relate both to one
another and to other disciplines.

Teacher displays solid
knowledge of the important
concepts in the discipline and
how these relate to one another.

Knowledge of prerequisite
relationships

Teacher's plans and practices
reflect understanding of
prerequisite relationships
among topics and concepts and
a link to necessary cognitive
structures by students to ensure
understanding.

Teacher's plans and practice
reflect accurate understanding
of prerequisite relationships
among topics and concepts.

Knowledge of contentrelated pedagogy

Teacher's plans and practice
reflect familiarity with a
wide range of effective
pedagogical approaches in the
discipline, anticipating student
misconceptions.

Teacher's plans and practice
reflect familiarity with a wide
range of effective pedagogical
approaches in the discipline.
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Partially Effective

Ineffective

Teacher is familiar with the
important concepts in the
discipline but may display
lack of awareness of how
these concepts relate to
one another.
Teacher's plans and
practice indicate some
awareness of prerequisite
relationships, although
such knowledge may be
inaccurate or incomplete.

In planning and practice, teacher
makes content errors or does not
correct errors made by students.

Teacher's plans and
practice reflect a limited
range of pedagogical
approaches or some
approaches that are not
suitable to the discipline or
to the students.

Teacher displays little or no
understanding of the range of
pedagogical approaches suitable
to student learning of the content.

Teacher's plans and practice
display little understanding
of prerequisite relationships
important to student learning of
the content.
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H. Obser vation Pr otocol

Teacher : _____________________________________________________________

Date: _________________________________

Obser ver : ___________________________________________________________

Class: _________________________________

Domain 1: Planning and Pr epar ation

Domain 2: Classr oom Envir onment

Domain 3: Instr uction

Domain 4: Pr ofessional Responsibilities

____________________________________________________
Obser ver
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Teacher
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